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GLOSSARY

Adolescent girl T A girl in the transitional phase between childhood and legally defined
adulthood (i.e. 13 to 18 years of age). The legal definition of an adult varies from country to
country but is usually between 17 and 21 years. For the purposes of this report, reference to
adolescent girls includes the age range 15 to 19 year olds included in this research sample.

Agency i The ability to make meaningful choices and act upon them.

Basic services i Services delivered by the government, including water, sanitation, electricity,
housing and health services.

Civil society 1 Citizens or groups participating outside formal government institutions. This can
be non-governmental organisations (NGOSs), organisations in local and community life, union
organisations, and business associations.

Condition and position i Condition refers to our material state and daily life. This usually
includes access to basic resources such as shelter, food and protection. Position refers to our
social status and to the value that society places on us. This includes our ability to control
resources and to make the decisions that affect our lives.

Decision-making i The capacity of a person to participate in the process of making decisions
that affect their lives.

Empowermenti Power i s the ability to shape onebds I|ife
power is one of the main barriers that prevent girls and women from realising their rights and

escaping cycles of poverty. This can be overcome by a strategy of empowerment. Gender-

based empower ment involves building girlsd asset

strengthening girlsdé ability to make choices abo
worth and their belief in their own ability to control their lives.

Exclusion 1 Defined as the process through which individuals or groups are partially or fully
excluded from the rights, opportunities and resources that are available to others in the society
they live in. The term exclusion is used as an umbrella term that covers related terms of
marginalisation, being at risk of exclusion, discrimination, inequity and others.

Exclusion and discrimination T Discrimination is the unjust or prejudicial treatment of people
ont he grounds of their identity. Peoplebds identi
multiple facets of exclusion and the vulnerability they experience.

Exclusion and vulnerability T Exclusion can increase ap e r s gumérability by reducing
her/his ability to overcome shock and adversity. Vulnerability, in turn, can create and reinforce
exclusion. Both diminish life opportunities and can result in poverty.

Gender discrimination i Whereby people are treated differently simply because they are male
or female, rather than on the basis of their individual skills or capabilities.

Inclusion i A sense of belonging, the feeling as though one is welcomed in an area without
feeling threatened or uncomfortable.

Intersectionality and experiences of exclusion 1 Unpacking intersecting identities is key to
understanding discrimination and exclusion. While it can be useful to understand the specific
issues that are caused by gender inequality or by each form of exclusion, people do not fall
neatly into social groups. Each individual can self-identify with, or be identified by others as, a
range of social categories that overlap and intersect such as ethnicity, class and gender. For
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example, an indigenous adolescent girl with a visual impairment may simultaneously be dealing
with issues of discrimination on account of her age, ethnicity and disability.

Marginalisation i Refers to a process that situates rights holders in a state between
Afexclusiond and Ainclusiono. For ex aepatiad, t he ma
access to a service or facility, but are unable to make full use of it; or who may be able to speak

at a meeting and express an opinion but are unlikely to be listened to or influence any

decisions. However Plan International uses the term exclusion as an umbrella term that covers

related terms of marginalisation, being at risk of exclusion, discrimination, inequity and others.

Masculinities T Conveys that there are many socially constructed definitions for being a man
and that these can change over time and from place to place. The term relates to perceived
notions and ideals about how men should or are expected to behave in a given setting.

Partnership/alliances i The coming together of different people, groups and institutions for
cooperation, coordination, resource exchange and the joint solving of problems. They bring
together institutional capabilities and human resources in the form of skills, experiences and
ideas to tackle common problems that are often beyond the capacity of a single organisation or

group.

Public space 1 Spaces that are open for public use. This includes streets, recreation areas,
parks, community squares, etc.

Principal duty bearers i Governments and institutions, responsible for changing laws, policies
and services.

Safety 1 Freedom from the occurrence or risk of injury, danger, or loss.

Social environment T Community use of the space, joint social practices in the area, different
groups of people using the space.

Social norms i Informal rules, gender role divisions and the beliefs, attitudes and behaviours

that regulate behaviour in society, prescribe what behaviour is expected and what is not allowed

in specific circumstances; theyi nf |l uence beliefs of what to expec
example.

Sexual assault i Any form of sexual contact (up to and including rape) between two or more
people without voluntary consent. Consent obtained through pressure, coercion, force or threats
of force is not voluntary consent.

Sexual harassment i Unwelcome sexually determined behaviour, both physical and non-

physical, whether by words or actions. Such conduct can be humiliating and may constitute a

health and safety problem. Some examples of physical contact include sexual demand by

action, such as t o ug hairer godya huggieg, lseinggsoping,|pushiny or

pulling, patting or stroking, standing close or brushing up against a person. Some examples of

non-physical sexual harassment include sexual demand by words, sexually coloured remarks,

showing pornography, staring (fieve teasingo), Afcat cal | |
exposing oneself.

Social groups i Two or more people who interact with each other, share similar characteristics
and have a sense of unity. Social groups can come in multiple forms and sizes; individuals can
belong to multiple social groups at the same time. Belonging to specific social groups often
determines the level of exclusion and inequality that individuals experience.
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Violence i The World Health Organization (WHO) defines vi ol ence as: @AThe i nt
physical force or power, threatened or actual, against oneself, another person, or against a

group or community, that either results in or has a high likelihood of resulting in injury, death,
psychological harm, maldev el opment or deprivationo.

Violence against women and girls i Any act of gender-based violence, that results in, or is
likely to result in, physical, sexual or psychological harm or suffering to women, including threats
of such acts, coercion or arbitrary deprivation of liberty, whether occurring in public or private
life.

This glossary is meant to serve as a guide for reading the report, however please note
that the definitions presented are dynamic and subject to change.
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SECTION 1
INTRODUCTION AND RATIONALE

This research seeks to examine how intersecting vulnerabilities
The B i Jammi and Kashmie shape and determine the opportunities available to adolescent
shown on this map do not imply official . . . .
endorsrent o acceptance by Pan girls and how this, in turn, influences whether they can or
The final status of Jammu and Cannot reallse thell' rlghtS
Kashmir has not been agreed
upon by the parties.

Within the context of the Sustainable Development Goals
(SDGs), which commit to focusing on the poorest, the most
vulnerable and furthest behind, the research aims to uncover
the perceptions and experiences of a group of people at risk
of being left behind unless their unique voices can be heard.

1.1 Introduction

In 2016, in an effort to furtherthegl obal under standing of adol escent
International commissioned and undertook a three-country study (in Nicaragua, Zimbabwe
and Pakistan) on a set of themes related to the SDGs.

These themes, which can offer insight into advancing the rights of adolescent girls, included:

girls6 enabling environment, care and domestic w
value, early pregnancy, child and early marriage, violence against girls, safety in public

places, social relations, and interpersonal communications.

The aim of this research is to understand not only the day-to-day reality for the girls
interviewed, but also to gain insight into their thoughts on how things should be. Asked
whether they thought they should have more opportunities to get on in life and achieve their
life goals, the girls surveyed in all three countries overwhelmingly answered: i y @ s

This technical research report presents the analysis and findings from Pakistan, the first
country where data collection was conducted. Additional reports present the analyses and
findings from Zimbabwe and Nicaragua.

1.2 Background and rationale

From 2007 to 2015, Plan International published a yearly flagship report called The State of

t he Wor | (B@IeWG)Glihasé reports explored the experiences of adolescent girls by

|l ooking at varying yearly themes, including educ
position and condition in society.

The rationale behind the reports was that little data was available on the experiences of
adolescent girls. Their experiences were instead commonly collapsed into those of women,
which resulted in their voices being unheard and their life experiences being out of sight.
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Because of this, in the era of the Millennium Development Goals,* it was often difficult to
understand how adolescent girls were faring across the goals and which girls were being left
behind in the effort to reach the goals.

The SOTWG reports i as well as other research commissioned by Plan International such

as Hear Our Voices,>’Ad ol escent Girl s 06, ahd®ingSpeakiOut’'S stioee Ci t i es
a spotlight on the experiences of adolescent girls. The reports and research aimed to bring

new evidence to the fore to influence national and international policies as well as local and

global development programmes. They also aimed to raise awareness more broadly on the

urgent need for disaggregation of data, not only on the basis of sex but also age, including a

focus on adol escence as a distinct phase in a gi

The final SOTWG report in 2015, GirlsoRights: An unfinished business,® paved the way for a

new series of reporting on girlso rights in the
Counting the Invisible: Using data to transform the lives of girls and women by 2030,°

explores the current state of global gender data, identifying some critical approaches to data

collection that will be needed in order to reach the SDGs by 2030.

To contribute to the development of meaningful approaches to collecting data about
adolescent girls, primary research for Counting the Invisible was commissioned to show how
rich qualitative research can reveal valuable insights that complement quantitative data. Key
research findings from this research were published in Counting the Invisible, in October
2016. Technical research reports were also developed for each of the three countries where
the research was conducted: Nicaragua, Zimbabwe and Pakistan.’

This report presents the full technical research findings from Pakistan.

1.3 Research objectives

In 2015, Plan International published Girls Speak Out, a primary research report focusing on
the perceptions and experiences of girls regarding rights issues such as safety in school and
public places, decisions and control over their own lives and bodies, and gender-based
violence. A total of 4,218 interviews were conducted with girls aged 15 to 19 across Ecuador
(1,000), Nicaragua (1,000), Pakistan (1,018) and Zimbabwe (1,200).

Girls Speak Out provided evidence on a large scale regarding the perceptions and attitudes
of girls relative to core rights-based issues. In particular, the research showcased how
adolescent girls are not a homogenous population. In fact, their daily realities are shaped by
a set of intersecting vulnerabilities, including the economic wellbeing of the household in
which they live, their marital status, and their parental status.

1 United Nations Millennium Development Goals (www.un.org/millenniumgoals)

2 Plan International (2014). Hear Our Voices: Do adolescent g i rissugsireally matter? Woking, UK: Plan International
5Travers, K., Ranganat h, M. and Livesey, A. (2013). Adol esacent Gir
Girl: Urban Programme study in Cairo, Delhi, Hanoi, Kampala and Lima. Women in Cities International (WICI), Plan International,
and UN-HABITAT

4 Plan International (2015). 6 G i Speals O u t@ofour-country survey of young w o me ratéitsdes and recommendations for action.
Woking, UK: Plan International and Ipsos MORI

5 Plan International (2015). The State of the Wo r | Girls 015: The unfinished business of g i rrights.dNoking, UK: Plan
International

6 Plan International (2016). Counting the Invisible: Using data to transform the lives of girls and women by 2030. Woking, UK: Plan
International

" Technical research reports for Zimbabwe available at: planinternational.org/publication/girls-rights-and-realities-zimbabwe, and
Nicaragua, available at planinternational.org/publication/qirls-rights-and-realities-nicaragua
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Their identities are further defined by factors such as ethnicity, class, race and sexuality.
Therefore, it is important to understand their experiences from a perspective of
intersectionality, allowing the distinct and specific experiences of a diverse range of girls to
be voiced.

The findings of the research in Girls Speak Out set the scene for a more in-depth
exploration of the diverse experiences and distinct lived realities of adolescent girls, and led
to a further set of questions. Of particular interest, for example, was an examination of how
intersecting vulnerabilities shape and determine the opportunities available to adolescent
girls and how this, in turn, influences whether they can or cannot realise their rights.

This is particularly relevant in the era of the SDGs, which promisetofi| e aoworeb e hi.nd o
Such research can help uncover the perceptions and experiences of adolescent girls who

are marginalised or excluded and, therefore, most vulnerable to being left behind because

they are not as visible in their communities, or because they are difficult to access due to

social and gender norms that restrict their movement and visibility.

The conceptualisation of Plan| nt e r n a2016 cepor, ICdusting the Invisible: Using data
to transform the lives of girls and women by 2030, offered a timely opportunity for the
organisation to explore how qualitative research can reveal valuable insights that
complement quantitative data. The purpose of this research was, therefore, to produce
meaningful qualitative and quantitative research that captures the experiences and
perceptions of adolescent girls on a set of themes aligned to the SDGs, from a perspective
of intersectionality.

To support the development of this research, Plan International commissioned a consultant
to review SDG targets and indicators and to determine available data to track the progress
of adolescent girls as well as identify where data gaps exist. Recommendations from that
review informed the development of this research through outlining goals, targets and
indicators key to advancing the progress of adolescent girls to meet the SDGs.

The overarching research objective was to contribute to an understanding of the diverse
perceptions and experiences of adolescent girls related to specific rights-based themes,
aligned with SDG goals and targets. We aimed to generate evidence on the following:

1 Dimensions of g i r dmpdwerment and an enabling environment: exploring
experiences, perceptions and social norms. This theme is related to SDG 5:
6 A ¢ h gemdereequality and empower all women and g i r® The analysis will
contribute to knowledge of how this goal relates specifically to adolescent girls.
The findings are especially pertinent to target 5.5.°

1 Social and gender norms: exploring positive and discriminatory social norms
and care and domestic work in the home. This theme is also related to SDG 5,
contributing to knowledge on targets 5.3, 5.4 and indicator 5.4.1.%°

8 United Nations, Sustainable Development Knowledge Platform (https://sustainabledevelopment.un.org/sdg5).

® Target 5.5: Ensure w 0 me riud and effective participation and equal opportunities for leadership at all levels of decision-making in
political, economic, and public life.

10 Target 5.3: Eliminate all harmful practices, such as child, early and forced marriage and female genital mutilations; SDG Target
5.4: Recognize and value unpaid care and domestic work through the provision of public services, infrastructure and social
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1 Quality and value of education, including access and completion of
education: exploring experiences, perceptions and social norms. This theme is
related to SDG 4: 6 E n sinclustve and equitable quality education and promote
lifelong learning opportunities for a | ¥ The analysis will contribute to knowledge
on targets 4.1, 4.3, 4.5, indicator 4.5.1 and indicator 5.6.2.12

1 Early pregnancy: exploring experiences, perceptions and social norms. This
theme is related to SDG 3: 6 E n shealtky lives and promote wellbeing for all at
all a g e'3odntributing to knowledge on target 3.7 and on indicator 5.6.1.%

1 Child and early marriage: exploring experiences, perceptions and social norms.
This theme is related to SDG 5, contributing to knowledge regarding indicator
5.3.1.1®

1 Violence against girls and safety: exploring experiences, perceptions and
social norms. This theme is related to SDG 5 as well as SDG 11: 6 Ma &ities
and human settlements inclusive, safe, resilientands u s t a i ‘*hcanlribuéng ,
to knowledge of targets 5.2, 11.2 and 11.7.Y

The research also included a series of additional and inter-related objectives:

I To uncover situations where adolescent girls report experiences of exclusion.

1 To contribute to knowledge gaps in the area of adolescent g i rrights @nd gender
equality, to inform Plan| n t e r n aptogrammad ainc advocacy.

1 To demonstrate how qualitative data can be reputable and add value to measuring
the strategic interests and practical needs of adolescent girls.

1 To provide opportunities to young female researchers in each country by building
capacity in research methods and application, ethics, gender and protection issues
and offer a chance to learn more about the challenges that girls in their country face.

1 To provide opportunities for Plan International in-country staff to participate in the
research process including design, methodology, capacity-building, data collection

protection policies, and the promotion of shared responsibility within the household and the family as nationally appropriate;
Indicator 5.4.1: Proportion of time spent on unpaid domestic and care work, by sex, age and location.

11 United Nations, Sustainable Development Knowledge Platform (https://sustainabledevelopment.un.org/sdg4).

2 Target 4.1: By 2030, ensure that all girls and boys complete free, equitable and quality primary and secondary education leading
to relevant and effective learning outcomes; Target 4.3: By 2030, ensure equal access for all women and men to affordable and
quality technical, vocational and tertiary education, including university; Target 4.5: By 2030, eliminate gender disparities in
education and ensure equal access to all levels of education and vocational training for the vulnerable, including persons with
disabilities, indigenous peoples and children in vulnerable situations; Indicator 4.5.1: Parity indices (female/male, rural/urban,
bottom/top wealth quintile and others such as disability status, indigenous peoples and conflict-affected, as data become available)
for all education indicators on this list that can be disaggregated; Indicator 5.6.2: Number of countries with laws and regulations that
guarantee women aged 15-49 years access to sexual and reproductive health care, information and education.

13 United Nations, Sustainable Development Knowledge Platform (https://sustainabledevelopment.un.org/sdg3).

14 Target 3.7: By 2030, ensure universal access to sexual and reproductive health-care services, including for family planning,
information and education, and the integration of reproductive health into national strategies and programmes; Indicator 5.6.1:
Proportion of women aged 15-49 years who make their own informed decisions regarding sexual relations, contraceptive use and
reproductive health care.

35 Indicator 5.3.1: Proportion of women aged 20-24 years who were married or in a union before age 15 and before age 18.

16 United Nations, Sustainable Development Knowledge Platform (https://sustainabledevelopment.un.org/sdgi11).

1 Target 5.2: Eliminate all forms of violence against all women and girls in the public and private spheres, including trafficking and
sexual and other types of exploitation; Target 11.2: By 2030, provide access to safe, affordable, accessible and sustainable
transport systems for all, improving road safety, notably by expanding public transport, with special attention to the needs of those in
vulnerable situations, women, children, persons with disabilities and older persons; Target 11.7: By 2030, provide universal access
to safe, inclusive and accessible, green and public spaces, in particular for women and children, older persons and persons with
disabilities.
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and analysis, and offer a chance to learn more about the specific challenges that
girls in their country face.

1.4 Methodology

The research methodology had two clear intents: generate meaningful data and analysis on
the situation of girls from a perspective of intersectionality, exploring the challenges that girls
face and the quality and equality of opportunities available to them across a set of rights
issues; and, by applying principles of participatory action research, to include young female
research assistants and Plan International advisers in the research process, in order to build
collective and critical knowledge of the areas of research.

In order to generate meaningful data that responded to the research objective, a mix of
qualitative and quantitative methods were applied to the research, focusing more heavily on
gualitative methods, as the sample was relatively small compared to many quantitative
studies.

The mixed methods approach was designed to measure the perceptions, attitudes and
experiences of adolescent girls through quantitative measures but also to capture the
complexity and changing realities of their lives through applying qualitative methods in the
form of open questions and creative and reflective workshops.

Parallel to the quantitative analysis, the insights derived from the qualitative methods allow
us to go beyond the statistical data and provide insights into social norms within households,
community dynamics and social relations.

1.4.1 Research sample

The target sample size was set at 120 adolescent girls in each country, allowing for a
divergence of plus or minus 2 per cent on the target sample to allow for logistical issues!®
that could arise in the research process. Given the small scale and stronger qualitative
nature of the research, a purposive sampling approach was applied.'® Guidelines were sent
to the Plan International country offices in order to frame a selection of girls that aligned with
the intersectionality focus of the research. The selection criteria was as follows:

girls between the ages of 15 and 19

three diverse groups of identities of girls reflecting intersectional characteristics
and/or intersecting vulnerabilities

1 three differing locations across the country, including both rural and urban settings.

1
1

1.4.2 Characteristics and identities of girls

Gender and programme staff from Plan International Pakistan collaborated with the lead
researcher to identify specific groups of adolescent girls in Pakistan facing intersecting
vulnerabilities and risks, such as being marginalised, excluded or discriminated against. The

18 That is, situations where fewer girls were available than was anticipated in the communities where data was collected.

19 Purposive sampling is a non-probability form of sampling, applied when research targets specific characteristics of people or
contexts. It differs from random sampling, as participants are selected on the basis of criteria most relevant to the research
questions. Purposive sampling does not allow researchers to generalise findings to a population.
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selection of the particular identities and groups of adolescent girls was based on Plan
International P a k i s ¢ument@regramme evidence and practice. Three ethnic minority
groups were selected, capturing intersecting vulnerabilities and experiences of adolescent
girls, married girls, mothers and girls both in and out of education:

42 girls (35 per cent) identified as Jats or Jaths and came from rural Sindh province
35 (30 per cent) identified as Bheel/Kohli and came from the Sujawal?® in Sindh
province

1 42 (35 per cent) identified themselves as Makrani or Sheedi and came from Thatta in
Sindh province.

1
1

Ethnic group description and context?

Background: one of the central objectives of the research was to attempt to reach girls who are
considered hidden, marginalised or excluded from the general population. Plan International

P a k i s mamitoring, evaluation and research team and the gender specialist worked with the
local programme units in the province of Sindh to identify ethnic groups for the research. The
following ethnic groups were selected: Jats, Makrani and Bheel/Kohli. A description of each
group and their cultural context is provided below.

GROUP IDENTITY:  JATS OR JATHS

LOCATION:  Jatii
REUGlUN: Islam
CONTEXT DESCRIPTION:

The Jats or Jaths are a Muslim community in the province of Sindh in Pakistan and the Kutch
region of India. They are also known as Jamote. Jats are one of the ancient tribes of Sindh and
ruled the region for centuries. Although tribe members in lower Sindh raise buffalo, most Jats are
known to be camel breeders. Local custom has it that anybody holding the bridle of a camel is
Jat or anybody who tends and breeds camels is called Jat. Some people consider Jats to be their
own caste, others believe that they owe their name to their profession.

Data was collected from two villages. In both, the men worked as farmers, manual workers and
fishermen while the women were mostly housewives doing embroidery and household chores.

RESEARCH TASK TEAM’S OBSERVATIONS ON CULTURE AND COMMUNITY ENVIRONMENT

Although both villages were of same tribe, they were different in terms of social norms and
values. The first village was led by a well aware clan head, convinced by modern development
and active in promoting c h i | dedueatidn gspecially for girls, and in seeking different grants
to redesign and construct the village. People were very welcoming and opened their houses to
external visitors. This village is of pure Sindhi culture i that is not so rigid, even secular, and
less male dominant.

In the second village there was strict purdah and clear demarcations for 6 o u t smerdwdhe 0
were not allowed to enter the main village. There was no concept of g i retlusafion among
them and even boys were not particularly literate.

2 Sujawal is also sometimes known as Sajawal.
21 Descriptions provided by the research task team, Plan Pakistan.
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Some communities, as was the example in the first village, allow the women and girls to go
outside the home to work with male family members or alone in agricultural fields, or to sell
things like toys, handmade articles, clothes, bangles and so on. Other communities, reflective of
the second village, do not allow girls/women to work or go outside their homes regularly; even in
cases of need, it is compulsory to get permission from male family members. The communities
where the data was collected adhere to their local cultural norms and values and are all largely
marginalised.

GROUP IDENTITY: ~ MAKRANI

LOCATION: Thatta City
RELIGION: Islam
CONTEXT DESCRIPTION:

Makranis are believed to be the descendants of slaves, sailors, servants and merchants from
East Africa who arrived between 1200 and 1900 AD where they were distributed to different parts
of the country, such as Las Bela, Kharan, Kalat and Karachi.?? They are largely settled along the
Makran Coast in Baluchistan and in lower Sindh. Linguistically, they speak variations of Baluchi
and Sindhi, while in Karachi they are also known to have created a distinct dialect of Urdu referred
to as O6Makrani &6 in which Ur cnd Swdhiregpsessians. eMosttyi
Ma k r a ni s @ssaciatedtwih fishiag. They also constitute the largest labour force employed
at the Karachi port and harbour.? 24

Data was collected from Thatta City. Men typically earned a daily wage by selling and as
mechanics. Womends income is mainly gener at

RESEARCH TASK TEAM’S OBSERVATIONS ON CULTURE AND COMMUNITY ENVIRONMENT

Makrani women and girls have their own culture; as a community they are very traditional and
represent the typical features of their culture in different aspects of daily life. The women and
girls mostly have intermarried with the people of their own community.

In general the community environment was not supportive and encouraging towards women
and girls, and reflections about poverty and under-development was prominent in discussions.
Girls in focus groups shared that in their community most girls do household chores and are not
interested in school. They live on the outskirts of Thatta City, in a hamlet (mohalla), with most of
the basic facilities like water, electricity, gas, a health centre, school for boys and girls, and
cemented houses and proper roads. Despite this, many children do not attend school due to a
lack of employment opportunities.

xed

e d

22 Edlefsen, J.B., Shah, K. and Faroog, M. (1960) i Ma k r thetNegrges of West P a k i sPRhgam 81.2: 124i 130.

2 Farooq Paracha, N. (2012) 6 T IGeod, the Bad and the L y a Ddwi.com, 29 Mar, dawn.com/2012/03/29/the-good-the-bad-the-
lyari

24 www.urbandictionary.com/define.php?term=Negroes%200f%20Pakistan (accessed 1 Dec 2016)
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GROUP IDENTITY:  BHEEL / KOHLI

LOCATION: Sujawal City
RELIGION: Hindu
CONTEXT DESCGRIPTION:

The Bheel/Kohli belong to the Hindu religion. Data was collected from three communities. In
one, men were engaged in collecting and selling chickens while women sold small items like
bangles, hair pins and jewellery. They live in an illegal squatter settlement near the main road in
Sujawal. The other two communities were also living as illegal settlers on government-owned
land. Their main livelihoods are shake-catching and as labourers. Most of the Kohli and Bheel
children from these communities do not attend school.

In these communities there is only one hut to shelter four or five married couples. The majority

and their mobility was limited to within the community.

RESEARCH TASK TEAM’S OBSERVATIONS ON CULTURE AND COMMUNITY ENVIRONMENT

Child marriages were very common with parents fixing marriages for their children just after their
birth. There were no education facilities like community schools and children in all the
communities spent time just wandering around. People are mostly illiterate and unemployed.
There are cases of depression and alcoholism among men, leading to violence in the community.

Age of respondents

In the sample of 119 girls, the age categories were as follows: 29 girls (24 per cent of the
sample) were 15 years old; 21 girls (18 per cent) were 16 years old; 15 girls (13 per cent) were
17 years old; 32 girls (27 per cent) were 18 years old; and 22 girls (18 per cent) were 19 years
old. The average age was 17 years.

Married girls

Among the sample, 33 girls (28 per cent) stated that they were currently married: 30 of these 33
responders stated that they were currently living with their husband or a partner. The majority of
that sub-set, 23 girls, stated that their husband or partner contributed to daily household costs
such as food and housing costs. According to ethnicity, the married girls were split as follows:

1 22 Bheel/Kohli girls (65 per cent) stated they were married, and 12 (35 per cent) were not;
9 eight Jats girls (20 per cent) were married, 33 (80 per cent) were not;

1 three Makrani girls (7 per cent) were married, and 38 were not (93 per cent).
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Number of girls responding yes and no to the question
"Are you married?" (n=116)
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The 33 married girls were asked further questions regarding whether they had children and
what age they were when giving birth. Fifteen of the married girls stated that they currently had
children: eight girls (26 per cent) had one child; five girls (16 per cent) had two children; and two
girls (6 per cent) had three or more children. A further three married girls stated that they had
given birth to a child at some point (but did not say what had happened to the baby). A total of
18 married girls had therefore given birth, among whom:

1 two stated that they had been 12 years old or under when they gave birth;
9 three stated that they had been 13 to 14 years old;
1 five stated that they had been 15 to 16 years old; and

9 eight stated that they were 17 to 19 years old.

Education, work, training or other categories

Of the 119 girls surveyed, 22 girls (19 per cent) reported that they were currently in education;
two girls (2 per cent) were in an apprenticeship or training; 13 (11 per cent) were in paid work;
and 19 girls (16 per cent) stated that they were not in education, employment or training
(NEET). Another 55 girls (47 per cent) stated that they were not in any of the previous
categories. Six girls stated that they did not know how to answer the question (5 per cent).
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Percentage of girls in education, training or work, or
unemployment status of girls (n=117)
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Level of education

In the sample, 19 per cent of the girls (22 girls) were currently in education and a total of 55 girls
(47 per cent) had previously been to school (including the 22 currently in education). The graph
below illustrates the number of years in education according to ethnicity for the 55 girls reporting
they had previously been to school for some period.

Percentage of responses to the question "How many
years of education do you have?" by ethnic group

(n=50)
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Gi r | s-i@ensfgingfas having an impairment

Girls were asked if they were with living with an impairment, either physical or mental. There
were 57 girls who identified as having one or more category of impairment: eight of these girls
identified as having a disability, and another 49 girls stated that they lived with an impairment
that could lead to disability. Of these 57 girls, 21 were Jats, 13 were Bheel/Kohli, and 23 were
Makrani. Overall:
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1 12 girls (10 per cent) stated that they had some difficulty with seeing;

9 ten girls stated that they had difficulty with hearing: eight girls (7 per cent) had some
difficulty with hearing and two (2 per cent) had a lot of difficulty with hearing;

1 17 qgirls stated that they had difficulty with walking or climbing: 12 girls (10 per cent) had
some difficulty, and five (4 per cent) had a lot of difficulty;

1 34 girls stated that they had difficulty with remembering or concentrating: 12 girls (10 per
cent) stated that they had some difficulty, nine girls (8 per cent) had a lot of difficulty and
one girl (1 per cent) stated that she could not remember or concentrate at all;

1 seven girls stated that they had difficulty with washing or dressing: four (3.36 per cent)
had some difficulty and three (2.52 per cent) had a lot of difficulty;

9 33 girls stated that they had difficulty in communicating: 23 girls (19 per cent) had some
difficulty in communicating and ten girls (8 per cent) stated that they had a lot of difficulty
in communicating.

Number of girls responding "yes" to categories of
Impairments (N=57)
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1.4.3 Field data collection

Once programme advisers from Plan International Pakistan had identified the characteristics
and locations of target respondents, the country office contacted local offices from these
areas and asked to collaborate with local partners in the communities to mobilise adolescent
girls who fit the criteria.?® With consent from parents and from the girls themselves, they
were invited to participate in the research survey.

% This is similar to the 6 s n o wsanapling #@chnique, where the researcher is interested in a set group of people who can be hard
to identify and access by usual methods, therefore the researcher cannot rely on a sampling frame and needs to rely on local
networks of people in order to sample hard-to-reach populations.
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Adolescent girls who wished to participate in the research were given the date, location and
time when the data collection would begin and they presented themselves to the research
team at the appointed time. After screening to ensure the adolescent girls matched the
criteria, they were invited to partake in survey interviews.

A total of 119 adolescent girls between the ages of 15 and 19 were surveyed: 42 were Jats
from the Sindh province, 35 were Bheel / Kohli from Sujawal and 42 were Makrani from
Thatta.

In addition to the surveys, 31 adolescent girls participated in three separate reflective
workshops and group discussions held at each of the survey locations. Eighteen adolescent
boys between the ages of 15 and 19 also participated in reflective workshops. These
adolescent girls and boys were identified and invited by local Plan International community
staff, based on criteria provided by the research team.

1.4.4 Quantitative survey questions

A perceptions-based survey was conducted with 119 adolescent girls. A Likert-type scale?®
was applied to quantify and measure the perceptions and attitudes of adolescent girls
through degrees of agreement and disagreement to statements related to the core themes
for inquiry. Additional statements were added to gauge the differentiation between how the
situation actually is for girls and how they perceive situations should be. For example, one
might say i have some opportunities available but | should have mo r dt is important to
highlight that the results of this research are not representative of the entire adolescent girl
population from each country and should be framed as an insight into a diverse set of
experiences and lived realities.

Descriptive analysis of quantitative data is presented in percentages of agreement and
disagreement; perceptions of neither disagree nor agree, or d o nkdotv, are not specifically
presented and the reader should understand the missing percentage as allocated to this
category.

It is important to note that reporting on the number of respondents can differ depending on
the question asked. Some respondents prefer not to answer a question, therefore afi n o
r e s p owas riied and the participant was not included in data analysis of that question.
Only the actual number of respondents who answered the questions was used for data
analysis purposes.

1.4.5 Qualitative survey questions

The qualitative aspect of the research included open questions in the survey to complement
the quantitative inquiry. This allowed the research assistants to dig deeper into the
perceptions and experiences of the respondents, to identify influential factors and
relationships, and to capture their ideas and personal reflections.

Open questions provided rich data for the research and facilitated the understanding of
topics from the point of view of the adolescent girls. Each ¢ 0 u n tresearéhstask team and
the research assistants, with support from the research lead, designed three country- and
context-specific open questions to be included in the survey. The purpose of these

% A widely used approach to scaling responses in survey research in which respondents specify their level of agreement or
disagreement for a series of statements.
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guestions was to allow the Plan International advisers and research assistants to tailor
guestions responding to a specific area of inquiry. This allowed for generating data on
important issues relevant to adolescent girls in the context, and building knowledge where
there were known knowledge gaps.

1.4.6 Creative and reflective workshops

To allow for a deeper understanding of root causes, five creative and reflective workshops
were conducted, three with adolescent girls and two with adolescent boys. These
workshops were guided by participatory action research principles, which centre around
inclusive strategies for gathering information that involve the people directly affected by an
issue in learning about or addressing that issue, and then linking that learning with
identifying potential opportunities for addressing the issue or taking action.

Activities included drawings to elicit how adolescent girls understand their position and
condition in their communities, critical and reflective focus group discursive sessions on the
distinct challenges they face as girls comparatively to boys, and constructing poems or
songs where girls voice, in their own words, the changes they would like to see to support
the advancement of g i rrigjhts.6

The design of these workshops allowed the research team to investigate in detail some
sensitive and difficult topics that are hard to explore in a survey 1 such as violence against
girls. The same methods were used to undertake creative and reflective workshops with
adolescent boys. Two workshops were undertaken in order to explore the perspectives of
adolescent boys who live in similar conditions and environments to the adolescent girls
surveyed, placing a particular focus on exploring adolescent b o yadtitudes and behaviours
in relation to violence against girls.

All workshop sessions were recorded and a note-taker transcribed the sessions into
handwritten reports. All drawings were photographed and kept in the country office.

1.4.7 Research task teams

Research task teams (RTT) were set up in each country to strengthen the participatory
action approach of the research. These comprised of Plan International gender and
protection advisers, and programme and research advisers from each country where the
field research took place. The RTT advised on survey content, co-designed and facilitated
the creative and reflective workshops. Their experience was invaluable to the research
process, helping to strengthen the research project and generate more powerful and
meaningful results.

Guided by a commitment to improve opportunities for young women in each country, the
lead researcher and country research task team worked with local universities to identify
young women from sociology departments who displayed a strong interest in community
development and/or gender issues. In Pakistan, a partnership with the University of Sindh in
Jamshoro was established. No field research experience was required, but some exposure
to social research methods and a sociological background was needed. The research
assistants (RAs) were supported by the Plan RTT and by Dr. Ameer Ali Abro from the
Sociology department of the University of Sindh.

The RAs were given two days of training on research methods, gender and protection
issues, the research project and applying the tools. The RAs were responsible for
conducting 120 survey interviews per country with hands-on support from the lead
researcher and the RTT. They participated in a collective analysis workshop where initial
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findings and observations were discussed and annotated. As part of their training they were
required to write up a short research report, outlining their analysis of central findings. On
completion of the research process they were presented with research certificates
acknowledging their participation and contribution to the research.

1.4.8 Data collection and analysis

Fieldwork was conducted over two weeks in November 2016. Data was collected in three
locations, each location selected in order to capture experiences of the specific ethnic
groups.

Face-to-face pen and paper interviewing was undertaken for 119 surveys. After quality-
checking the surveys, the quantitative data was entered into an Excel spreadsheet
formatted for exportation into STATA, a data and statistics software package.

The lead researchers in Pakistan trained the RAs on quality control and data inputting. This
process was closely supervised to support the RAs to execute the data entry process to a
high standard. The data was then transferred to London and subject to further quality control
by a qualified data analyst. The data analyst constructed a code list to mirror the data, and
descriptive analysis of data was conducted through STATA.

The RAs processed the qualitative data from the open-ended survey questions into Word
documents. The content from the reflective workshops was also collated in a Word-
formatted memo document. All qualitative data was translated from the local dialect into
English. Quality control of all documents was undertaken and qualitative data was analysed
in London using the Nvivo software. The data analyst and lead researcher co-designed the
code list for Nvivo, and data was inputted, coded and analysed.

Sub-analysis was applied to the quantitative and qualitative data. Typical sub-group
differences that were analysed included:

age

location

ethnicity

education (i.e. in school/out of school)
marital status

girls with or without children.

E R

In line with the participatory nature of the research, a collective analysis workshop session
was held in each country with the RAs and the RTT. This was an important process to gain
an in-depth understanding of the findings from the perspective of those two groups. It also
served as a learning space for the RAs and the RTTs. During the workshop, each person
presented their subjective analysis and justified their understanding of what they captured
during the data collection phase.

The lead researcher facilitated these sessions and compiled the results into a report. The
detail of these results, although subjective, provided an excellent form of cross-checking
anticipated versus actual revelations of the findings. The first-level analysis of the data
(objective analysis of raw data) was conducted in the UK.

The draft country reports were sent to the RTT and Plan International country director for
review and input, with specific responsibility to craft country recommendations. This was an
important final stage of the process, ensuring inclusive and participatory approaches were
guaranteed throughout the research.
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The technical reports were then made available online for dissemination internally (Plan
International) and externally with peers and stakeholders.

1.5 Ethics

The design of this study adheredto Plan| nt e r n aResearah &dlicy and Standards and
was subjected to an ethics review by senior management in the research department. Key
ethical considerations included:

1.5.1 Child protection

One of the guiding ethical principles of this research is that no participant comes to harm as
a result of the study. To this end, the protection adviser in each country trained all RAs on
Plan1 nt e r n akeyiclulchproteétien issues and child protection policies. All RAs also
signed Plan| nt e r n aGhild @rotectiod Bolicy as a pre-condition of engaging in the
research process. The RAs were informed of procedures to follow if concerns arose
regarding the protection or safety of an adolescent girl while conducting the research.
During the training, the RAs were presented with examples of child protection scenarios that
have arisen in past research projects and were given guidance on how to respond.

Child protection advisers in each country reviewed all research tools, including the survey
and tools for the creative and reflective workshops, as a form of protection quality control to
reduce the risk of including any upsetting or disturbing questions that might impact the
participants.

1.5.2 Anonymity and confidentiality

The anonymity and privacy of the research participants was respected. Any personal
information regarding the participants was kept confidential. All data was stored in Nvivo and
STATA with a unique ID and no corresponding information of participants.

1.5.3 Informed consent

Informed consent processes were undertaken for all participants engaged in the study in
order to secure the approval of community leaders and school officials, along with primary
caregiver informed consent and permission where necessary, as well as the consent of the
participants themselves. The consent forms for parents and participants were adapted from
Planl nt e r n aQirls $ppak Oui research and from international guidelines prepared by
the World Health Organization.

The informed consent processes included information on the intended purposes of the
research, how Plan International would maintain confidentiality of the focus group
discussions and data, the anonymity of participants, potential risks and benefits of
participating, p a r t i crighisaoinsilescé and disclosure, and plans to utilise the research
findings. Participants were assured that they had the right to stop or end the interview at any
point if they so wished.

1.6 Layout of the report

Section two of the report focuses on the perceptions and experiences of adolescent girls
regarding the opportunities they have to get on in life. By asking them about their own
individual aspirations and goals in life, the challenges they face, their sources of support,
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and the type of support they receive, the reportgainsa good i nsight into
own agency. This helps to highlight some aspects of SDG 5, uncovering the experiences

and perceptions of adolescent girls in relation to varying dimensions of empowerment,
including: effective participation in decision-making in the home and the community; access

to and control of resources; autonomy over their own lives; interpersonal communications

and supportive relations; and perspectives of equal opportunities.

Section three focuses on the conditions and environments where girls live, exploring the
gender and social norms, and the positive or discriminatory practices and traditions within
their communities. This gives particular insight into how some cultures and practices inform
and influence decision-making of parents and adolescent girls in relation to child and early
marriage.

The section also explores the gender roles and responsibilities that shape adolescentg i r | s 0
lives through the lens of care and domestic work, asking what types of tasks and care they

carry out, how long they spend on chores and care, and whether they believe this is shared
equally within the household. This also provides valuable insights into Goal 5 from the

perspective of adolescent girls.

Sections four through six examine the biggest challenges that girls feel they face in their
daily lives. These sections explore the perceptions and experiences that girls report in
relation to education, child and early marriage and early pregnancy, and violence and
safety.

More specifically, section four explores perceptions of access, retention and quality of
education, including sex education in the classroom and adolescent g i roWwnspérceptions
of the value of their education. In addition, it examines drop-out rates of adolescent girls and
the reasons behind them, providing valuable insights into SDGs 4 and 5 from the
perspective of adolescent girls.

Section five explores the drivers behind child and early marriage, adolescentg i r | s 6
perceptions and experiences of child and early marriages, control and decision-making in
the household once married, experiences of child and early marriages, and the impact of

these situations from the perspective of adolescent girls, including early pregnancy.

Section six looks at the perceptions and experiences of adolescent girls with relation to
violence against women and girls in both public and private spaces and within their familial
and interpersonal relations. It also explores perceptions of reporting violence and what can
be done to address it. The perceptions of adolescent boys regarding the drivers of violence
against women and girls are also investigated. Finally this section looks at the perceptions
of adolescent girls regarding what opportunities exist to improve the situation of their lives.

In section seven there is a summary of these findings highlighting the central points of
analysis. Finally, the report concludes with some recommendations for policy and
programme work that could serve to improve the condition and position of adolescent girls
with diverse identities.
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GIRLS’ ASPIRATIONS -
LIFE GOALS, BARRIERS AND WAYS TO OVERCOME THEM

This section exploresgi r |l sé i ndi vi dual as pi oabsiniliferne, i
barriers they face in attempting to reach those goals, and the mechanisms and support

systems that enable or prevent them from progressing towards achieving their goals.

The Sustainable Development Goals set an ambition of achieving gender equality and
empowering all women and girls by 2030. To better understand how adolescent girls can be
empowered, it is important to explore dimensions such as their access and control of
resources and perceptions of their own agency, which affect their ability to make choices
about their future.

Understanding these dimensions of empowerment from the perspective of adolescent girls
can help to highlight the areas of their lives that they feel they can and cannot influence.
Furthermore, through exploring the social relations that girls find important, it is possible to
identify where support can best be leveraged. The combination of these two components
provides valuable insight into the barriers and supports that either prevent girls from, or
enable them to, realise their rights.

2.1 Opportunities to get on in lifeand g i r dspirations

Gi rdpporiunities and actions are often determined by the conditions of their communities as
well as by the social norms that surround them. Consequently, girls were asked whether they
believe that they have sufficient opportunities to get on in life and achieve their goals.

Number of responses to the question "Do you think girls
have the same opportunities as boys to get on in life?"
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The majority of girls T 53 per centi reported that they did not have sufficient opportunities to
get on in life and achieve their goals, while 36 per cent strongly disagreed. Only 33 per cent of
all girls agreed that they had sufficient opportunities to achieve their life goals. The humber of
girls who agreed with the statement differentiated by ethnicity is illustrated above. Agreement
levels are highest among the Makrani girls and lowest among the Bheel/Kohli girls.
Disagreement levels are highest among the Jats and Bheel/Kohli girls with only two Makrani
girls disagreeing. This suggests that a greater proportion of Makrani girls than Jats or
Bheel/Kohli girls agreed that they had sufficient opportunities to achieve their life goals.?’

More than half of the girls who stated that they had attended school agreed that they had
sufficient opportunities to get on in life: 31 of 55 girls who had been to school agreed that girls
had sufficient opportunities, 14 out of 55 disagreed, with the remaining ten reporting neither
agree nor disagree. Out of the 61 girls who had never attended school, only nine agreed that
they had sufficient opportunities to get on in life, whereas 47 out of 61 disagreed, 36 of whom
strongly disagreed. The remaining five neither agreed nor disagreed. This indicates that girls
who had been to school perceived that they had sufficient opportunities to get on in life
comparatively to girls who had never attended school.

AGirls do noSmadd tga rdchovelre goi ng, but mast e
why no one goes radplescentgilBheel / Kohl i

AEarl ier | |l eft educati on af tcentinuegandany brotherO |, no\v
al so wishes that Makrdneadotesaentgal) doct or . 0 (

ACul tur al bonds do not allow girls to go for
chores only.0(Jats adolescent boys, focus group discussion)

When asked whether they had the same opportunities as boys to get on in life, 50 per cent of all
girls surveyed disagreed, whereas 39 per cent agreed that they had the same opportunities as
boys. Only nine out of 42 Jats girls stated that they had the same opportunities to get on in life
as boys, as did seven out of 35 Bheel/Kohli girls. However, the Makrani girls reported a much
higher agreement level with 30 out of 42 girls agreeing that they have the same opportunities as
boys to get on in life.

fl want to be like a man, | want to work liket h e iMakrani adolescent girl)

27 Location is one of the factors influencing the agreement levels across ethnic groups according to the local knowledge of research
task team. For example, Makrani girls live in an urban district and the Bheel / Kohli girls live in illegal settlement villages outside of
town areas making transportation and access to services difficult. See page 14 for further detail on this.

plan-international.org Counting the Invisible i Technical Report Pakistan 25



Number of responses to the question "Do you think
girls have the same opportunities as boys to get on in

life?" (n=118)
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Boys agreed that they have more access to opportunities such as education and free movement
compared to girls, as the below discussions highlight:

fBoys are free to their will to move anywhere.o
fiGirls are not allowed for education.o
MBoys are al | owe dats hdolescest hays; facus gooump.didcusEion)

When asked what their goals and aspirations were for their lives, the g i rahsweds revolved
around four main themes: education, household and family, standard of living (poverty
alleviation) and freedom. Girls discussed education in three distinct ways: firstly, as a pathway
to wisdom and understanding. Education meant that they could consider themselves as
educated 1 girls stated that education brought independence i and boys stated that education
made girls feel 6 wi Edudation was also linked to the possibility of reading the Qu r Gmdn
therefore enabling them to undertake their religious duties.

fi Want to become independent by getting education.6(Makrani adolescent girl)

fi Wwanttogete d u ¢ atlid @ mi@thousehold work and just wanttos t u dJats 0
adolescent girl)

=1

C o mp Que@n®(Makrani adolescent girl)

i Gi thirk ghat education makes them wise.0(Bheel/Kohli adolescent boys, focus group
discussion)

Girls furthermore discussed education as the key to obtaining more satisfying, and better paid,
employment. Girls were not, however, encouraged to seek employment as their role was firmly
placed within the home: the majority of the girls (67 per cent) agreed that when jobs are scarce,
men should have more right to a job than a woman i 45 per cent strongly agreed with this
statement, 22 per cent agreed. Half of the girls interviewed agreed that mothers should stay
home and look after children, not taking on any paid work: 32 per cent disagreed with this
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statement. When asked if men should stay at home and look after the children, the majority
disagreed (56 per cent) and roughly a third (32 per cent) agreed.

Given the cultural and social norms that positions the roles and responsibilities of girls inside the
home, it is unsurprising that girls discussed many life goals in relation to the household and to
family. Girls focused upon the needs of the household, such as the health of their children, their
desire to please their family and keep their family members close to them, as well as their
desire to marry and have children.

il have goals of my househol d, I judats t hink
adolescent mother, married)

il never think ab
mind, what is [alifelg o a | , I

out an ymyhfutureghusbahdiasetinmy o u s e
d dats @doleskent@id). 0 (

il need a chil d; my husband may adoescentgirl, happy

married)
AGood nouri shmemt (Bfh emolest¢htriother.enarried)

Al want to keep my noMdgkrairadokscehtgfrlat her happy

AMy goal is to get married with a boy from a

(Makrani adolescent girl)

Al want to marry. | o(Bheél/Kohlnadolescenbgirth appy f amil y.
Al want dowry |ike, ujewelergand, 6 ecaempptolairngé cNott
want é Now | wil!/l marryé | c¢annoJatsadolasdept n o wé

girl)

Once a girl reaches puberty, she is consideredtobe 6 ma t orré @ & , \paihd therefore
should support the household and family rather than focus on her education. Given the context
of extreme poverty in which the majority of the girls lived, their discussions also focused upon
raising their standard of living as a life goal. This again underlined the necessity of employment
in order to be able to afford basic necessities for the household.

i Want to have electricity in my home. @ats adolescent girl)

fi Wa anice house, a sewing machine andac u p b o &atgdadabescent girl, married)

ot

Wa tfaeility for the c o mmu n(Bhegl/Kodli adolescent girl, married)
A just want money, nothing else.o(Bheel/Kohli adolescent girl)
f Wwant to do a job and [have] facilities at home.0(Jats adolescent mother, married)

Possible careers mentioned (particularly by Makrani girls) included teacher, police officer, air
hostess, joining the army, NGO worker, teacher and doctor. Becoming a doctor appeared to be
the ultimate career, with at least one girl from each ethnic group mentioning that they wanted to
become a doctor. Girls acknowledged that these careers, however, required a lot of studying
which was beyond their reach. Income generation projects and practical skills training were
therefore also mentioned by girls from each ethnic group, such as sewing and stitching clothes
to sell in the community.
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i &lso want to make a centre for stitching for the girls.0(Jats adolescent girl)
fi Want to become tailor master.0(Makrani adolescent girl)

i [ Gwant] ts work and earn money.0 Bhgel/Kohli adolescent boys, focus group
discussion)

The dichotomy of being both restricted to the home and wanting to work and be educated
meant that discussions around life goals also evoked the concept of freedom, as girls
underlined their lack of agency. Girls stated that they would like to be able to leave the house,
visit other cities and go on outings.

i H a v dlothegs and freedom to go out of the house.o(Jats adolescent girl)
A Wwant to do something for myself.0 (Makrani adolescent girl)
fi want freedom in my life.0(Makrani adolescent girl)

A Wwant to bring equality between girls and boys and women and men.o(Makrani
adolescent girl)

f Want to go to Karachi city and visit the seaside to see how fish live in water, and | want
toseef i s(Jats @dolescent girl)

There were, however, also a number of girls who stated that they did not have any life goals, or
were not able to articulate them. Bheel girls in particular i who had very little education i replied
that they either had no life goals at all, or any other goals beyond the household and marriage.
These responses could be attributed to three reasons: first, a lack of agency means they have
never, even in their imagination, formed desires and wishes for themselves that were not
enforced by others. Second, there is always the possibility that the manner in which the
gquestion was asked was confusing, or that the girls did not fully understand the question. Third,
they felt unable to talk openly in their home environment where they were interviewed, as family
members could overhear?.

=1}

Y d bave someé noé |d o nkiotv.o(Jats adolescent girl)

ot

N &d o nhave any goal of my life.0(Bheel/Kohli adolescent girl, married)

2.2 Barriers girls face when trying to realise their life goals

Girls identified significant obstacles to achieving their life goals. Discussions aroundg i r | s 6
standard of living and education pivoted around poverty and the inability to obtain work or to pay
for healthcare or education. Girls additionally linked discrimination on account of their caste to
the problem of obtaining employment and furthermore stated that the government should play a
key role in poverty alleviation through the provision of state facilities.

Al cannot sell 0 totloagerdistantek and difficult joarmey to réacke
c i t Jats adoldscent girl)

2 As part of the research ethics and consent procedures, all respondents were asked if they could suggest somewhere where the
interview could take place where they felt comfortable i interviewers suggested that they should be out of earshot of family
members but within sight.
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A My hus bangkd. | abvayp r@main inyension, there is only me, who has to earn

and feed my child.0 ( B h e adoled€anthmother, married)

fWherever | go for job, after looking at my features, different language and accent,
peopl e don d.0 Mdgkiav adoleseent gir) b

fCannot get job because they dWigkran adgescers

girl)

Wearepoorit hat 6s t he r eason wdaatsddoleséent motlen e
married)

AProblem of money i s a biMakranhaddescenhgyle t

APoverty i s bi gWealehdnd-teemaogth, wé eatrwhatvee earn, even

o

us

fac

ac

j o

hi e

sometimes we have nothing to eat. How can we can build our house?0 ( Bheel / Kohl i

adolescent mother, married)

APoverty is big challenge f or usi withobtat
education how can | achieve my g o a | Makrani adolescent girl)

adolescent girl)

why

Al am not educatediif Hohéad hhemr BRaygaskehtn

AGovernment is not giving us electricity and
adolescent girl)

Girls furthermore discussed their education being hampered by the necessity of spending a lot

of time sewing to complete the items necessary for their dowries, as well as acquiring

permission from the family: this was linked to the idea of being too 6 ma t forreduéation once

girls had reached puberty.
AMy parents did not allow me as | reached to
reach puberty, they are not allowed to contir
problem.0 Mdkrani adolescent girl)
MNow | do ndgiudy bacause | am gyrown up and my mind/thinking is also
mat ur eé | c a n n.df t willggowith soalls/auigaidsl, others will laugh at
me é | cannot go because in our villJasge girl s
adolescent girl)
fiMy parent did not educate me, and [therefore arranged] set my marriage.o(Bheel/Kohli
adolescent mother, married)
iMy parents dondét allow me to go to school to

grown up. | have responsibilities of 20 dresses, which [I] have to complete before | get

married.| f | dondét have [the20 dressep]thend musiye inlschool.¢

(Jats adolescent girl)

Gi r | s 6autormroykandarmfobility leaves makes it significantly difficult for them to achieve

their life goals i famlyand community censorship of girlséo

employment, and even moving outside the home, impossible.
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AFamily and c¢ o mmuMeakrdniyadotbscentgir) al | ow. 0 (

AOur family member s/ husban.d Jaadoléstentaiftls|] o w
married)

AMen dondt al | owo0 Jak adolescegtgirlsh ny wher e

When asked if the girls should have more opportunities available to them so they can achieve
their goals in life, a combined total of 69 per cent agreed; interestingly, 16 per cent disagreed
with this statement and the remaining 15 per cent were neutral, neither agreeing nor
disagreeing.

2.3 Overcoming barriers to achieving life goals

A significant challenge and recurring theme discussed by the girls interviewed was the lack of
agency they have over their own future. Almost half of the girls felt that they were able to take
decisions concerning their wellbeing and future: 47 per cent agreed that they could. However,
42 per cent of girls disagreed with this statement, representing a significant proportion of all the
girls surveyed who feel that they do not have control over their wellbeing and future. This is in
contrast to girlsddesire for greater autonomy: the large majority (70 per cent) of all girls felt that
they should be able to make their own decisions regarding their wellbeing and future: 43 per
cent strongly agreed and 27 per cent agreed.

il cannot do anything, only males of my
work opportunities, we can get any good job or start small business, it will help us to
reduce o urMakranivadotescent gal) (

The majority of Bheel/Konhli girls disagreed that they were able to take decisions concerning
their wellbeing and future, and only 12 per cent agreed. Jats girls were more evenly split: 39 per
cent agreed and 47 per cent disagreed. The majority of Makrani girls agreed that they were able
to take decisions concerning their wellbeing and future: 67 per cent agreed, while 24 per cent
disagreed. Again, these findings indicate that Makrani girls feel that they have more autonomy
over their lives comparatively to Jats and Bheel/Kohli girls.
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Number of responses to the question "Are girls able to
make decisions concerning their wellbeing and future?"
(n=118)

16

14

N

Number of responses
(o)} (o0}

N

ik

m Jats
® BhKo

® Makrani

Strongly agree Agree Neither agree Disagree Strongly
nor disagree disagree

Given the lack of autonomy that many girls express in relation to decisions regarding their

futures

it is therefore unsurprising that when asked about how obstacles to achieving their life

goals could be overcome they focused on getting external support. Gi r | sd di scussi ons
overwhelmingly on asking for help from others, gathering support, hoping for someone to
intervene, and praying to God.

Girl
money.

ifYes, s omeon e[sadiwithihopd].dNe telbaur proldems to everyone coming
in our vil l aagdolesgent(mBthee mdrriedf o h | i

ANGO can give wus, Godd (vBihleladdedSoitmotherunmarrigdo u s e
AWhen relatives suppo.0 Mdkraneadolescéritdir) become doct «
Al can tell only to my father. | f -jbinschmd e pr o
and achieve my goal. For betterment of environment, education is necessary, good and
equabeducation for girl s anMbkrdnicagokescentginl) br i ng e gl
Al speak to my mother if she wil/l make 20 dr e

school and continue my education. This way | can fulfill my requirements and also
achi eve nlgtsagadescent girl) (

il shared my wish of having a c¢hilGoodthingh my I
i's now | am pr e gadaesdent motherBnmagied) / Ko h | i

s6 discussi ons ehlrdndting poverty thiodgly wofkingchard andiearaimg

il ma k e e.inallrcallécdsermeynoney and buy domestic animals and also collect

my d o wlatyadalesceént girl)
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Al f my f atdrkedo lalaour,|earnvmoney for my dowry and further education.o
(Makrani adolescent girl)

Some discussion, however, focused on the fact that girls felt that it may not be possible to
overcome the obstacles they face as they had no one they were able to talk to, or to support
them.

ANo, we keem @owear yhtelairng ,i we dondt tell anyon
will happen. Why should we tell when no one listens to u s TBheel/Kohli adolescent
mother, married)

ANo it i s .0omMdkrani pdolsssentlyitl)e

AfWe t he women of t hsaysanything, ieavilj ot speakeoutwihdteer n o t
is told to us we do and we have to [do]t h a Jats adoléscent girl, married)

Many girls are determined through their own hard work, sacrifices, support of relatives and their
faith to succeed in advancing their life goals. This is despite their lack of access to resources
such as education, or to financial resources, and compounded by the restrictions that are
placed on their own decision-making over their wellbeing and futures. However, for some girls
these challenges appear insurmountable.

ANe try our best, but when our family d o naflotv us to go to school, [we] c a nd6 t
anything. @lakrani adolescent girl)

fN e v e rcannot do anything.o(Bheel/Kohli adolescent girl)

fiNo, there is no solution.o(Bheel/Kohli adolescent mother, married)

fiyes, girls should be asked about their opinions.d(Makrani adolescent girl)

fif we sit to gather and talk to each other problems can be resolved. @akrani
adolescent girl)

The importance of the family and the community was equally apparenti n det er mi ni ng gi
wellbeing: a large proportion of girls felt that their opinions were not heard in their homes or
communities: and a significant proportion felt they had no one to talk to when they were worried.

When asked if their opinions were asked for and considered in their homes, 46 per cent of girls
disagreed, while 42 per cent of girls agreed with this statement. A far greater proportion i 75
percentiagr eed t hat dghpouldbesaskeddopandconsidesed in the home.

A particular exampl e o flackgpfautbnendy inshe mmeis thefrusaaf e ncy a
resources: 71 per cent of the girls stated that when they have money they can decide what they

spend it on: 24 per cent disagreed with this statement. This proportion changed, however, when

girls living with husbands or partners were asked if they could decide what they spend money

on: the number of girls agreeing diminished to 35 per cent, while 31 per cent of girls disagreed

and the remaining 31 per cent were neutral (neither agree nor disagree).

Girls were additionally asked about access to the internet and to social media, and whether they
had as many opportunities as boys to use them. The majority (62 per cent) disagreed, with 53
per cent strongly disagreeing, that they had the same opportunities as boys to use these
resources. Only 28 per cent agreed that they did.
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When the girls were questioned about whether they had anyone to talk to when they were
worried about anything, 17 per cent of girls stated that they had no one to talk to, and 9 per cent
stated they only sometimes had someone to talk to.

ASome friends guide me, however soMal@aniavoi d t
adolescent girl)

Of the 20 girls who had no one to talk to, 12 were Bheel/Kohli, six were Makrani and two were
Jats. Eleven additional girls reported that they only sometimes had someone to talk to, seven
were Makrani, three were Bheel/Kohli and one was Jats. Education status did not affect the
instances of girls reporting that they had no one or only sometimes someone to talk to, as a
mixed number of girls reported that they were attending or not attending school. Out of the 20
girls who reported they had no one to talk to, 12 self-identified as living with an impairment that
could lead to disability, highlighting the social isolation of girls living with impairments. iiNo one
wi || mar ry wi t Bheal/Kotligigsafbcusagmup gliscussian)o  (

Overall, 74 per cent of the girls stated that they had someone to talk to. The majority of Jats (38
out of 42, 93 per cent) and Makrani girls (29 out of 42, 69 per cent) stated that they had
someone to talk to when they were worried about something. However a lower majority of
Bheel/Kohli girls, (20 out of 35, 57 per cent) reported they had someone to talk to.

AThey guide me on any issue that how and wher
my own to whom I can share. o (Makrani adol esc

Girls focused on female relatives when asked whom they turned to for help: sisters, mothers,
cousins, aunties, and even mothers-in-law were cited as sources of support and strength. Male
relatives were also discussed with much affection and appreciation: fathers, brothers,
husbands, uncles and fiancés were cited, most often in relation to financial and practical help.
Girls also mentioned friends and God as sources of support. The girls interviewed detailed a
range of support they received from their families: advice and support on matters such as
problems and marriages, as well as practical help such as money, taking them to the doctors, or
purchasing items from the market. Girls furthermore stated that the people in their lives who
were important to them offered them protection: from teasing or physical violence, from both the
women and men in their lives.

fEven sometimes my sister fights with others for myself, she is too brave, she can do
whatever she wants." (Makrani adolescent girl)

AMy siséa@dmondaydbe upset, forget about problem
We are sisters, we are friends and share all things with each other and provide moral
S u p p oJats adalescent girl)

i[] Motgikeshetopi ni on to me and i f my husband scol
(Bheel/Kohli adolescent mother, married)

il n cas e blem, | shaneywithpmy father. He listens to me and guides me. If |
become il |, he takes me to the doctor. o ( Makr
il al ways ask f or.Sonetimes he hepsrmenspmetinte® he does not.

For example, sometimes | ask him to purchase something [clothes]f r om t he mar ket
He is very important for me especially when he bring something which is necessary or

hel pful for me then | feel happy anas say t hat
adolescent girl)
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H husband] always solves my problems, he always fulfils my wishes, and sometimes
e starts beggi ng f oadolestent mothkremaried( Bheel / Kohl i

O N

AWhen | get hurt .dMdkraninagolascent motimer, m&ed)

Girls did not readily identify the community as a supportive mechanism for addressing the
challenges they face, with 50 per cent disagreeing that g i ropirsods and concerns are heard
and addressed in their community and only 29 per cent agreeing. This was in contrast to the
girlsbdesire to be heard by their communities: girls were asked if they believed thatg i r | s 6
opinions and concerns should be heard and addressed in their community: the overwhelming
majority of girls, 75 per cent, agreed, with 10 per cent disagreeing.

Additionally, the girls were also asked questions concerning the role of women in community
and political life. Almost a third of those interviewed stated that there were female community
and political leaders in their communities: 32 per cent agreed. The graph below outlines the
agreement and disagreement responses to this statement by ethnic group: disagreement levels
are highest among Bheel/Konhli girls and agreement levels highest in the Jats group.

Number of responses to the question "Are there women
community and political leaders in your community?"

(n=118)
30
25

25
(]
3
c 20 19
o
o
(]
o
= 15 13 B Jats
) 11
g 0 9 m BhKo
S 7 ® Makrani
z 6

4 4
5
2 2 3 2 3
5 mlll
Strongly agree Agree Neither agree  Disagree Strongly Dondt know
nor disagree disagree
Category

When asked whether women were as capable as men as community and political leaders, a
majority of 64 per cent of all girls agreed with this statement and only 17 per cent disagreed.
Out of those who disagreed: 12 were Jats girls, eight were Bheel/Kohli girls and one was a
Makrani girl. However, when asked if men make better community and political leaders than
women, the majority of girls (63 per cent) agreed, suggesting that while girls perceive women to
be capable leaders, it is men who are the preferred leaders in the community.

AWomen cannot become aeddardasadoledeantlgd) men ar e |

The families and communities who surround these girls therefore play a large role in the
realisation and negation of these girlsoé6 rights,
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THE SURROUNDING ENVIRONMENT OF GIRLS -
LOCAL CULTURE AND GENDER NORMS

The Sustainable Development Goals have recognised social norms as an important
means of advancing gender equality and tackling the discriminatory norms and
practices that restrict g i r dcae$s to rights and resources. In light of this, the report

explores gender, social and cultural norms in order to reflect adolescentgi r | s 6
perspectives on whether their environment is enabling or restricting in terms of
reaching their desired life goals.

Social norms and gender roles impact the opportunities that girls have, the actions they are
able to take and their own beliefs about their capabilities. Norms and roles are, in turn,
shaped by the conditions and environment of the community in which they live. For
example, the autonomy to choose whom to marry can, in some ways, depend on what is
deemed acceptable and appropriate for girls in their community. Equally, ag i rafjefcy with
regard to how and where she spends her time can be determined by the gender roles and
responsibilities within her household.

The next section considers the three different ethnicities of the girls interviewed: Jats,
Bheel/Kohli and Makrani, exploring their perceptions and experiences of their identity and
culture. Following this, perceptions and experiences of girls in relation to household chores
and care are explored in order to better understand how these social and gender norms
impact agency.

3.1 Cultural norms and traditions

Girls were asked which aspects of their culture they most valued and why: discussions focused
joyfully on marriage ceremonies, traditions and rituals, as well as the religious festivals that add
rhythm to their lives throughout the year. The girls stated that they enjoyed these aspects of their
culture as they gave them a chance to talk with other girls, to take a break from the routine of their
daily existence; they gave them a chance to dress up, to go shopping, to enjoy music and dancing.
Girls also mentioned that they loved their traditional dress.

Al | i ke marri agers slecpdassaddeseent gig)o

Al value marriage c¢er e mod(lasadblesbentanates e we al |
married)

ALi ke all things marriage ceremonies are gool
marri ages. 0 adol&bentegill, matreed) | |

Al | i ke marriages due to special.od(8bse] i Kohil
adolescent girl)

il |l i ke marri ages because we sing song® and ¢

(Makrani adolescent girl)
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il l'i ke all t hrieagertakihguhee breom &orhis housd andithen people
come to the bridebds house, i f we dondt make 1
say you are not Baloch.0 Mdkrani adolescent girl)

il l' i ke that i n my cul t ufthe]hohQer@an, theygdt s r e me mb e
dressed up | i ke b Makdeiadolescedtgii) | i ke that . o (

Other aspects that girls mentioned included the closeness of the family unit, the sense of identity
that the community and their language gave them, as well as the positive aspects of community
life such as conflict resolution.

Al n our culture we do nqandifsbngeltdnflicahagbensthbems i der
community | eaders resoladdescertigr)i ssue. 0 (Bheel/
il i ke | ewel | e.o(Bheel/Kohliladolesoent gitl, anarged)a g e

nwWe all relatives sit t o.dlkeitandrlenpyitdJatsal k about

adolescent girl)

fAll our relatives live together. That is why | like my tradition and local culture.0 Jafs
adolescent girl)

il I i ke mthewapwegpeak® dafs adolescent girl)
AWe | i ke our bol dness aNakrancadoiescéntgelnt i ty as Bal
il I i ke | ocddvaHraniladolesgemtayid)e

However, some girls specified that there was nothing they liked in their culture, and most girls
cited a variety of factors in their cultures that posed challenges for them as girls: for example,
their cultureds attitude towards girlsd educatio

i didndét get educated, | wi snHatleastwet edncated.0b o r n
(Makrani adolescent girl)

ARnGirls are not gett,ohngeedusatibaréeni schootbhkal
adolescent mother, married)

ifBecause for gir | gsaremat avkilable inmp@w commaunity, therefore
girls are not able to learn reading.0 Ja{s adolescent girl)

OneJdatsgi r| furthermore stated that t hifshalvasc kmuocfh e c
under st and.i.This lament dver edocatiwrowas connected to a general cry for greater

freedom. Girls stated that they felt constricted and were prevented from leaving their

communities, and that this was linked to a lower value being placed on girls than boys. In focus

group discussions, Makrani girls stated that they were not allowed to think and act beyond their

traditions and values. Bheel/Kohli girls and boys reported that in addition to the low value

parents place on their childrenés education, the
community and when they do get the opportunity to attend school they are discriminated against

by the teachers on account of their caste.

AGirls face restrict i ®Mdgkfaci adolsstentgiilnt s i n ¢ ommit
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AfPeople in our society donoét | i ke goutr[dfs goi nc¢
the house,t hey donoét Ilaffedétsaheit nohility andlafi fcdqnct s educati on.
(Makrani adolescent girl)

AThey dondt all ow .0s( Bloe @doleddantgid)ie out si de

ANo there i s nosivautHnducdtire. Zanmundgy accept ohly elder
family member sadaescénBrhother|markea)h | i

AGirls are not allowed to go out of .OtJdse house
adolescent girl)

AWe parents do not send our acdchodlstbecause bot h gi r
teacher do not teach them, do not allow them to sit in front, and send them back to home

which is a discriminatory towards our scheduled caste of Hindu community. Here in our

community i we have no separate school available for Hindu community girls and boys.

That is why we and our children are becoming illiterate but we as parents want to

educate our children.0 Bhgel/Kohli boys, focus group discussion)

Discussions on the subject of marriager eveal ed t hat girl soéwherditoi ce of
marry is restricted. Girls in Makrani and Jats focus group discussions identified getting married

early on as a particular risk they face and many expressed that they would like this to change,

or to have a choice over whom they marry. Bheel/Kohli girls discussed the pressure to marry

young, saying the elders would say they had a fbad characteroif they are unmarried. Jats girls

also discussed the problem of child and early marriage and of having to prepare the obligatory

dowry dresses for marriage. This is discussed in further detail in section 5.

AWe mwm@otael |l owed to get married by ouroMdkwani wi s h
adolescent girl)

Ailt is important to get marry with our own cl
par erhtod & ec i s al Makrani adplescentgim)t . 0 (

Al did not get maor r(i Behde exdble¢athmdtherwaarriede d

il n o urlthe] biggdstgpmpl@em for us [is] to make our dowry and prepare 21 suits
[traditional dresses, with heavy embroidery].0(Jats adolescent girl)

fi O welders blaming unmarried girls regarding our bad ¢ h a r a dBheelKehii focus
group discussion)

Girls stated that being kept at home all day meant that they had little to do other than household
chores. Makrani girls stated that the lack of freedom impacted on their mental health, causing
6tension6, or making them feel angry and frustr a

AWhen they dondét allow me to go out, after dc
day. 0 ( B ladolescentlgid)h | i

AGirls become fed up because of t.ddkranir est rri c
adolescent girl)

Jats girls clearly articulated that their lack of freedom and acceptance in the community was due
to the actions of the men and elders of the community. Violence was also mentioned as another
challenge faced by girls as a result of their culture: Makrani girls stated in focus group
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di scussions t hat gemdenbaskd\dolerice to lme@ basl thidgeas it was
sanctioned by their culture.

i Glsdacceptance in community is not respectable here, and our males never allow us
even of t hi nlatisadgleseefn gin married) . 0 (

i Mal es

of ur community never allow female t ¢
why we donot

(fats adol&sceat Inothet, married) o0
AfWe should also be treated | iJksadolescensgirlar e tr e

AThey can face two typ e singoebpeatet layimblesragddhe, one i
other is violence.0 Mdkrani adolescent girl)

In contrast, other girls (both married and unmarried) stated that their culture posed no issues for
girls.

Al dondt want t oHoawh arage way fewllt exel uded, we
(Jats adolescent girl)

AWith Godeverghingosn |happen, days pass away, not h
(Bheel/Kohli adolescent girl)
nGir d

[ I
can s

S never face any big challenges regardi
top her to be aMakempadelascemtgir)community. o (
When asked how challenges posed by culture and community could be overcome, the girls

gave a variety ofresponses. They st ated that societyo6s childhi nking
and early marriage and the practice of dowries should end, but that girls would need to be brave

and make sacrificestodo so. Makranigi r | sé | anguage tended to revol
could actively do, rather t haherewasalack df eferenceltad be d
women community leaders as allies who could advocate on behalf of girls in the community.

This is perhaps not so surprising given the perceptions of most girls that men dominate

community leadership. Discussion with boys from the Jats community also revealed that the

community expects boys to act as leaders and dominate over girls

Al wi || change the thinki ng.0Mdkrars andaescerttgir) and wi

APoliteness and moralities arAvoidlhashéisgeagesy f or
and adopt positive attitude T it can be possible. Also bring equal rights for boys and
g i r Makrai adflescent girl)

Al wi || e s ¢ sa that girts ban get eduEatianrand excel in their lives.0 (Makrani
adolescent girl)

AEducati on a n dard] maniadpgcts of ingugianroftgirlsinourco mmuni t y. o
(Makrani adolescent girl)

iTeonly way of inclusion of girls inJasoci ety
adolescent mother, married,)

Aln our culture girls are nidthial Ischhweud df dre senc
(Jats adolescent girl)
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ABoys should act as .otléseadolescentbeys, foouk grdauph e f a mi

discussion)

There were voices that stated that there was no hope of changing anything i that they could not
even imagine such change being brought about.

iThere is no concept of it, even nadblesenty
mother, married)

3.2 Gender roles and responsibilities in the household: Care and domestic work in the
household

Exploring g i rattitgsdés and perceptions around household chores offers a good lens to gain
insights into gender norms in a given context. Household chores are part of the g i rrdalgids in
Pakistan and the gendered division of labour and attitudes that surround it are illustrative of how
the dominant gender and social norms operate within a household. The girls surveyed were
therefore asked about the distribution of household chores in their homes and their perceptions
of how domestic work was shared within their households.

Number of responses to the question "which chores do
you participate in?" (N=118)

120 112
0 100 103
D 100
c 81
2 80
@ 61 60
w 60
(@]
o]
=z

o

Caring for Cleaning Washing  Cooking Caring for Caring for Collecting Collecting
animals clothes siblings family water fuel
members

Chores

The most common tasks undertaken by girls were cleaning, cooking, washing clothes and
collecting water:

1 112 girls (95 per cent) stated they cleaned the home

100 (85 per cent) stated they washed clothes

103 (87 per cent) stated they cooked for the household

35 (30 per cent) of girls stated they went shopping for the household
34 (29 per cent) stated they cared for animals

61 girls (52 per cent) stated they cared for siblings

= = =4 -4 - -2

60 (51 per cent) cared for family members
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1 81 (69 per cent) collected water
1 34 (29 per cent) collected fuel.

Almost a third of the girls interviewed stated that they did chores that they felt put them in
danger: 20 girls (17 per cent) strongly agreed and 14 girls (12 per cent) agreed. Fear of being
bitten by snakes while carrying out their outdoor tasks was frequently mentioned; this fear was
compounded by the lack of local health and hospital facilities available to girls in their
community. Additionally girls frequently mentioned fearing verbal, physical and sexual abuse by
boys while carrying out their chores outside the home.

ACol | ect,it@[a time-saking activity. We get late for school due to chores

because of the care for ani mals | i ke cows,

and can cause physical injury. Carrying bundles of grass for animals is very difficult for
u s .Jaits gifls, focus group discussion)

nwWe feel afraid when tode ouschazes.b dafg girls,docus gréup
discussion)

3.2.1 Time spent on chores and care

The minimum amount of time spent undertaking household tasks in the previous week was 90
minutes, whereas the maximum amount of time was 24 hours (1,440 minutes). Girls spent an
average of 6.5 hours (392 minutes) per week on household tasks.

When asked who in the household distributed chores to them, discussions with girls focused
principally on female relatives: mothers, sisters, mothers-in-law, and aunties. The girls
interviewed additionally cited male relatives, such as husbands, fathers, brothers and uncles,
although i for this group of girls i male relatives were cited less frequently than female
relatives. Other girls stated that no one asked them to complete chores as they perceived the
chores to be their responsibilities as girls.

Average times spent on chores and care in the previous week:

Shopping: average 36 minutes, maximum 4 hours (240 minutes)

Caring for animals: average 19 minutes, maximum 4 hours (240 minutes)
Cleaning: average 55 minutes, maximum 5 hours (300 minutes)

Washing clothes: average 100 minutes, maximum 8 hours (480 minutes)
Cooking: average 59 minutes, maximum 6 hours (360 minutes)

Caring for siblings: average 85 minutes, maximum 12 hours (720 minutes)
Caring for family: average 71 minutes, maximum 24 hours (1,440 minutes)
Collecting water: average 45 minutes, maximum 5 hours (300 minutes)

Collecting fuel: average 33 minutes, maximum 6 hours (360 minutes)
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Average time (minutes) spent on chores the previous
week
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3.2.2 Attitudes towards gender roles and responsibilities in the household

The majority of the girls interviewed strongly stated that household tasks were not equally
shared between girls/boys and men/women in their families: 41 per cent of girls strongly
disagreed and 27 per cent disagreed, a combined 68 per cent. Only 27 per cent agreed that
household tasks were shared equally.

i Wh o s o e espansible will do the work. Man will do his work and woman will do
her s. 0 ( Badodescentgilp h | i

ABecause too many girls are available at home
chores.0 Mdkrani adolescent girl)

When asked if it was important to change how household chores and childcare were distributed
between girls and boys, however, 76 per cent said no. The perception from girls across all
groups was that it was not necessary to change this distribution. Even girls who stated that they
did not like doing chores agreed that the distribution should not be changed.

il dislike to carry out household chores, but | do when my mother asks me and if | do not

work then who will do household work? I like to do work. If I do them now, | will do them

inmy own house after marriage, ot her wi se my hi
how to do household chores.0 ( B h e adioles€amtigirl)i

ifMen do e

t h utside work and we girls do the
custom and w

0
e d oait®d tatsvadolegcent giol, marhiea)n g

i |l i ke because household chor dassadoleseentbet t er t
mother, married)

AWe are happy with our current responsibiliti
regardi ng hous e hekkohiadoléscent engthe mafrigdh e

ABoys should not do do mgdadirliisavaitabloat ome,themc au s e
why shoul d b oMakrandadolesceneégimlp 6  (
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The girls cited a variety of reasons why they felt that the distribution of chores and labour should

not be changed: discussions focused on the fact that girls felt that household tasks were

owomenédés wor kdé and out dioandthatnoen kouldvreotsbe dompetenbeg wo r k 0
household tasks. The girls qualified this argument by stating that they had no great desire to

undertake outdoor work given the danger it posed them when walking outside, and added that

chores are not too arduous, whereas working in t
about working in the home. They additionally stated that women have time to undertake chores

and that they needed to let the men have time for work or for education. Girls also argued that

undertaking chores would mean that they were prepared for future marriage, and stated that

doing household chores gave them a sense of pride in their clean and tidy homes i which

demonstrates the value that their culture places on them as home makers.

AiWe dondét want to change the distribution of
(Makrani adolescent girl)

il |l i ke it because my house | ooks neat and cl
t hey pr a{Makeadi adulescent girl)

fBecause men do chores outside the house and women do household chores, and the

chores are divided equally. So these should not be changed.o0 Jafs adolescent girl)

i Bec au s @l boydowihe can make the rotee [bread], how he can do the
household work?0 Jafs adolescent girl)

AYes | think there should be divisiionso of | abc
that they can perform their responsibilities: if | perform house chores, boys should not

help me, they perform their outside jobs and try to get an education. If he gets an

education then he can develop.o(Jats adolescent girl)

Interestingly, thedi scussi ons i | | understadingodf tohdei sgtirrilbsuét i on o f
being already evenly divided in terms of indoor work being done by women, and outdoor work

undertaken by men. What girls stated was not evenly divided, however, was the time spent in

undertaking the tasks assigned to men and women. Revealingly, when asked if they had as

much time as boys/brothers for leisure or recreation (free time), the majority of the girls

interviewed (53 per cent) strongly disagreed and 23 per cent disagreed: only 15 per cent agreed

with this statement. A greater proportion believed that they should have as much free time as
boys/brothers for leisure and recreation: 27 per cent strongly agreed and 40 per cent agreed.

Girls furthermore stated that the time spent on chores impacted on their time for school and

studying.

ot

Because | have no time to spare for study i f
t udy p rMakraniradlolescent girl)

(72}

AWor ks ar e al r eady Makiars adolasdent mather, neaiedp | | y . 0 (

AThese are distributed equal.bJyafsaddlestehtgitl)o t he ¢
AWhy we women have t o @WwWhytndt#he hHusbandse Theylaldo c hor e ¢
have to do the chores. If we all work equally then the choreswillb e di st ri buted. 0

(Bheel/Kohli adolescent mother, married)

il cook food, clean .Bogs homlseg,beat the anudt s ay
p r o p .6 dafsydblescent girl)
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In discussions on creating a fairer distribution of the time spent working, girls stated that boys
should take responsibility for doing their fair share, especially since undertaking certain chores
af fect ed @ndexposedl thenatd thetrigk of violence from boys on the roadside.

AThe amount of wo nlkbegaing tha muwtho Theybmust ot sié dloof
and not do anything.0  ( M a &dolesaerit girl)

AfBecause girls have to do a | ot of domestic
time to their adslésecedtgir)0 ( Makr ani

AfYes, becausdolecvannwbhing if my husband will
(Bheel/Kohli adolescent mother, married)

In focus group discussions, Jats girls stated that they continually felt dearéwhen going outside to

complete chores:if ear fr om boiymal Sé afredrr ofnm am dogs, fear
Additionally, girls stated that they were subject to violence in the home if they did not complete
chores.Over al | girl sé per ceptyingout sousehold cheres pringsiwithitc e o f

an associated risk of violence.

AFamily members abuse us when Jarsgirlsjfeausgeodp f r om
discussion)

AiMany men and boys are usually standing on tl
collect water or fuel wood. They use to call us with different names loudly, sometime

they run after us to catch us and to do something bad with us physically. We feel

threatened for going outside alone.0 Bheel/Kohli girls, focus group discussion)

Boys also agreed that girls risk experiences of violence while carrying out their household
chores.

AThere i1 s vi ol en tferinstancet girlearedeatemiy family males if
they do delay in cooking, cleaning, clothes washing and other domestic chores.o
(Bheel/Kohli boys, focus group discussion)

i Weo not beat our sisters or wife € but € sometime it happens if she not obeys.0
(Jats boys, focus group discussion)
Interestingly, one girl linked changing the distribution of work to a fundamental change in

attitudes and culture.

AThr ough c h asehgld anaye doties, theemovironment will be also changed.o
(Makrani adolescent girl)

Some girls meanwhile told of times when the men in their households pitched in and shared
chores evenly T but only if they were not working themselves, or if their wife was ill or pregnant.

AMy husband used to be i n IBbeel&ehliaddlescenmgirbve wor |k
married)

AAt times if I am not well, he al so washes cl
w e | Makmani gddolescent girl)

plan-international.org Counting the Invisible i Technical Report Pakistan 43



AMy hudbaesdhousehol d chores becausdoledcenem pr e

girl, married, pregnant)

Focus group discussions with boys and young men, however, revealed the full extent to which
women were expected to work. The boys made a list of the tasks women were expected to
undertake i chores, childcare, education (although primarily for and of her children), working for
money, and religious duties all came under the tasks assigned to women and girls. Boys
expected girls and women to work because fivhen females are not earning, men have to work
mor e t o f ul f (BheellKahlirboys,focus graup disoussion). While girls were
expected to help men, boys expressed no recognition of reciprocity in terms of chores and
childcare: boys expected themselves to work for money, to save money and to observe their
religious duties 1 and occasionally to drop the children at school.

fiViostly girls care for kids in their homes but boys have no concern with child care.
Mostly girls do domestic chores but boys do not spend time on domestic chores.
Girls awake early in the morning to do domestic work.

Girls tending to animals (cows, camels and goats) at home.

Girls to get ready their boys for sending them to schools.

Feed their kids and give them food but boys/men do not spend time for this activity.
Girls wash clothes of family members but boys/men do not involve themselves in this
activity.

Girls mostly spend their time on cooking but boys/men do not.

Girls go to collect water but boys/men do not go and spend time on this.0
(Bheel/Kohli boys, focus group discussion)

fShe thinks to do domestic chores.

She feels that my clothes should be cleaned.
She does domestic work.

She cleans her home.

She cooks food.

She wash food dishes.

She would do all domestic chores.o
(Bheel/Kohli boys, focus group discussion)

AiSheé

Cuts grass for animals.

Collect water from canal [from 2 km T this happens in early morning and evening].
Bring water from canal (nearby village).

Wash clothes of family members.

Dish-washing.

Take care of animals (cows, goats, camels).
Cleaning of the house.

Taking care of her siblings.

Cook food for family.

Work at farm for support with family elder women.o
(Jats boys, focus group discussion)

The imbalance in the time spent undertaking work was clear then to the boys:

iAGirl s do doinfierimstance, theyifeed nallsto their kids and cook food for
them, wash clothes of her family members, clean the home as well as go to fetch the
water for all family members even in night time as per availability of water, whereas

boys/men spend whole day outside from the home to earn money. Therefore, girls do
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twice as much housework as men even when
(Bheel/Kohli boys, focus group discussion)

However, when asked how they could improve the situation for girls, boys suggested allowing
girls more freedom i but not taking their share of household labour.

Al What boys can do to help girl sé]
They will allow the girls if they want to go outside of the village/community.
Make available clothes to girls.

Arrange for electricity in the locality.

Provide girls with skills and send products to the city mall for sale.

Try to allow them for their marriages as per their will.

Share their income with girls.o

(Bheel/Kohli boys, focus group discussion)

3.3Gi r &and Ib o y efdections on their position and condition in their communities

These are summaries of thoughts expressed by the adolescent girls and boys from each of the
three ethnic groups who took part in focus group discussions. Sometimes, they use a fictitious
character as an emblem of how they perceive their own lives.

Jats girlséfocus group reflections

Kanwal® feels that most of the girls in her community do not feel happy but they have no other
choice. Kanwal misses her school time, and wishes to continue studying, otherwise she feels life
for her will remain the same in the same village with no change in her future except when she
gets married. Then she will be busy as a wife, mother and daughter-in-law. Kanwal asks why her
village has no facilities like those in Thatta City. She wants to live in the city in her own cemented
house, with good furniture, water and light.

t hey

The facilitator of t helifefispresersed gsrsimplgpandrautine, sheyalt he g

have the same work and the same status in the family. Their community has no basic facilities
like drinking water, light, basic health facilities or a woman health worker. There is no working
school for girls, and no exposure to radio or television. Girls spend most of their time at home
doing chores, going to work at the farm with family members, collecting water for the family and
animals. A girl spends her free time with the other girls of her age, waiting for her marriage.

Jats boysofocus group reflections
Boys discussed how their community puts more importance on boys than girls, allowing boys to
dominate the girls. Parents decide who the boys will marry and boys cannot express their

preference about this. Boys are brought up to feed the family while girlsé r ol etodothe on | vy

household chores. Boys can act as the leader of the family. The community thinks that boys are
stronger mentally and physically than girls and that boys are better decision makers. Parents in
the community are keen to educate their boys but not their girls. Boys can go outside the
community for schooling, but girls cannot.

Makr ani girl sdé6 focus group reflections

Girls shared that as they are not educated they must work at home i cleaning the house, washing
dishes and clothes, cooking and child care for siblings. Girls expressed desires to get an
education, to become teachers and doctors, and to work for a salary. But due to their family

2 Hypothetical name given to represent a fictitious girl from their community.
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traditions they cannot leave home for work. Their elder brothers often physically abuse them and
at home physical violence is very common as a means to control them.

The facilitator of the focus group notes: Makrani girls were very vocal, and full of hope for change
and improvement of their situation. At the same time the girls communicated that they feel
depressed and weak, unsure if anything will be different for them in future. They believe they will
be married according to their family and p a r e choice,@nd they will have the same routine life.

Note: there was no focus group conducted with boys from this community due to time
and resource limitations.

Bheel / Kohl i girlsdé6 focus group reflections
For Jobera,® life is simple. Her community has no basic facilities like drinking water, light, basic
health facilities, a school for girls, no radio or television. She spends her life doing home chores.
The community is very strict regarding their customs. There is little work for men and boys, mostly
as labourers. Mothers go begging and work as maids to support the family. Elders do not allow
young girls to go out of their homes.

Girls shared that there i s rocommnunitydwhichiexplainsavhy gi r |
no one there wants to marry an educated girl. They explained that they are traditionally jogies

(snake catchers) i they keep pet snakes to show in public gatherings for money. They said they

are not allowed to think and act beyond their traditions and values as snake catchers. The girls

saidth e y dike thid way of living wherebyt hey have to acordemsandhdveei r pe
no will and wish of their own.

Bheel / Kohl i boysd focus group reflections
Boys shared that the community thinks they should get an education, take care of their family,
get reliable employment, be responsible and clean their environment. Boys however explained
that they spend all their time working, selling chickens and toys, and praying. When asked what
challenges they face as Bheel/Kohli boys, they mentioned: lack of proper education, lack of
employment, early marriages and health issues. Boys overall felt that they cannot get educated
because they are considered responsible for earning income for the family T studying would
take them away from that duty.

30 Hypothetical name given to represent a fictitious girl from their community.
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SECTIONS 4-6
GREATEST OVERALL CHALLENGES THAT GIRLS FAGE:

Girls were asked to reflect on what they perceived to be the overall biggest challenges faced by
girls their age. A range of issues were cited, including: not receiving or being able to afford an
education, difficulty of finding employment, child and early marriage, lack of freedom of mobility
and voice, lack of access to health centres, poverty, and experiences of violence. Education
was the most frequently and eagerly discussed issue.
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The 50 most frequently cited challenges by girls surveyed. Being a girl, education, marriage, poverty,
chores, childcare and relationships with families, husbands and communities are all cited as significant
challenges that girls face.

The next sections of the report will explore each of these themes in detail. It is worth noting
some of these issues i such as education, decreased risk of violence, employment and access
to health centres i are also considered to be some of the most important pathways for women
to gain agency.3! These issues will be discussed in turn beginning with education, child and
early marriages, and violence and safety. Throughout all these sections, g i rpéreedtions and
experiences will be explored, focusing on distinct experiences of the groupings of girls where
they differ from the wider experience. Finally, the report looks at some of the perceived potential
opportunities for change for improving the condition and position of girls in their communities
and societies.

31 World Bank (2012) fi O Norms and Agency: Conversations about Gender Equality with Women and Menin20Count r i es 0,
http://siteresources.worldbank.org/EXTSOCIALDEVELOPMENT/Resources/244362-1164107274725/0On-Norms-Agency-Book.pdf






